




























































































































evaluative services to determine the suitability or need for this direction 
can be provided by the rehabilitation counselor. 

Responsibility for vocational education is generally a function of 
the school. However, in many cases other community agencies also have 
delegated responsibility for vocational training, education, and evalua
tion. In such cases, schools and agencies should work cooperatively to 
provide the best possible program on a shared basis. 

VOCATIONAL ADJUSTMENT 

Each level of instruction has a vocational goal. The sequence of 
vocational adjustment ranges from professional to basic activity. 

Regardless of the intellectual ability, the school graduate should 
have the potential to be placed at a level of employment within .this 
sequence. 

If the school program is oriented toward vocational training for 
all students, each child will make satisfactory adjustment to some form df 
work. 

The characteristics commonly associated with mental retardation and 
affecting the learning process should be known by the guidance counselor 
as these characteristics may also affect the success of the guidance coun
selor services offered them. Listed below are characteristics that should 
receive consideration by the counselor along with the modifications that 
may be necessary to effectively guide the retarded. It should be pointed 
out that the following are general characteristics and that a child may 
exhibit all or very few of the characteristics and in varying degrees. 

Characteristics 

Difficulty perceiving abstract concepts. 

Short attention span 

Requires repetition. 

Tends toward either agression or 
withdrawn behavior. 

Craves attention. 

Modification 

Use concrete concepts; break down 
concepts into parts; use practical 
examples to emphasize concepts. 

Sessions should be brief and to 
the point. Variety of techniques 
should be applied to maintain 
interest and control. 

Frequent contact in short sessions 
may be necessary. Variety of 
techniques directed toward one 
objective may be necessary. 

Techniques must be adjusted toward 
the nature of the child's behavior 
tendencies. 

Child may visit the counselor just 
·to say "hi." Be prepared to accept 
the child and direct the visit 
toward a guidance objective. 
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Lacks organizational skills. 

Tends to devaluate self-needs 
security. 

Lack ability to form associations 
in the learning process. 

Tends to be overly sensitive; 

Counselors must use a systematic 
technique toward developing the 
child's awareness toward organi
zation, starting with simple re
quirements and moving toward the 
more comple~ skills or organization. 

Continual failure destroys the 
retardate's self image resulting 
in devaluation of self worth. 
Realistic appraisal of his potential 
and value can be fostered by an 
understanding counselor. 

The counselor should assist in 
the formation of associations to 
promote recall of important 
concepts. He should utilize such 
techniques as the case study 
~pproach, concrete clues, fiction 
stories, and jokes to promote 
the formation of the necessary 
association. 

Counselors must be prepared to cope 
with the extra sensitiveness of the 
retardate to determine the appro
priate techniques to be applied. 
Once the counselor is aware of the 
child's feelings, he may. utilize 
the various sensitivities to 
achieve desirable objectives. 

While the basic content of the presentation has been directed toward 
encouraging the provisions for guidance services for the mentally retarded 
in the form of direct service, there are continuous types of services the 
guidance counseler can provide within the school structure that will assist 
the cause of mental retardation and the philosophy of integration. These 
are: (1) the guidance counselor plays a significant role in establishing 
and maintaining proper attitudes among the student body. Probably no other 
staff member has the opportunity for direct one-to-one pupil relationship 
to other faculty members as does the guidance counselor. Probably no other 
staff member has a direct relationship to bther faculty members as does the 
guidance counselor. In this position, therefore, the guidance counselor 
can influence the attitude students have toward the mentally retarded 
children on the campus, the attitude other teachers have regarding the 
special class teacher and her pupils, and the attitude the administrators 
have regarding the policies governing programs, housing, and the like. 
The role, therefore, of the guidance counselor in prombting mental retard
ation for a realistic concept among the student body and the faculty members 
is of great importance. 

Guidance counselors should be familiar with the goals and objectives of 
the special education program and be prepared to provide information to the 
pupils, teachers, and the administration that could improve the relationship 
between mentally retarded pupils and the total school structure. 



(2) One of the greatest prohlems facing the development in special 
education throughout the country is the shortage of adequately trained 
special education personnel. Because of the nature of the counselor's 
job, he frequently has opportunity to discuss vocational and occupational 
planning with students. The guidance counselor can assist in the recruit
ment of special personnel by providing career opportunity information in 
the specialty areas. 

(3) The guidance counselor has the responsibility to counsel with 
the parents of the mentally retarded. The parents who happen to give 
birth to a mentally retarded child have no preparation for the task of 
rearing such a child. Such parents are continually faced with problems 
not encountered by parents of a-normal child. Parents of children en
rolled in special education classes within a school structure should 
feel secure in knowing that they can seek guidance from the guidance per
sonnel employed by the schools. 

(4) The guidance counselor should assume the role of a resource 
consultant for special class teachers. Not only can they provide in
formation that would be helpful to the special class teacher, but they 
can demonstrate the application of counseling techniques through group 
dynamics. 

In summary, mentally retarded pupils should be considered a part of 
the total school body and should be eligible to all supportive services 
available.to regular pupils. The school nurse generally has demonstrated 
equal concern for students by extending services to all children regardless 
of intellectual ability. We feel the guidance counselor should do the same. 
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THE DISADVANTAGED PUPIL - WHAT IS HE? 

James Bowman 

The challenge of the disadvantaged child is indeed a formidable topic. 
The various euphemisms used to describe the disadvantaged child range from 
the culturally deprived, the socio economically deprived, the black child, 
the poor child, the minority group child, and indeed the handicapped child 
and many others. Characteristically the disadvantaged child is beset with 
many deficiencies from the physical, physiological, psychological, social, 
emotional and other standpoints. More .o.ften .. than not, when we speak of 
the disadvantaged child, we are thinking of the child deprived of the same 
opportunity for healthy growth and development as is available to the vast 
majority of the other members of the large society in which he lives, More 
specifically, the public schools feel, for the most part, that the child of 
the most serious concern is the child born into a poor family, most of whom 
ultimately drop out of school and most of whom reject traditional school 
programs. The disadvantaged child is you or me given a different set of 
circumstances. I point this out to suggest to this group that the set of 
conditions to which I refer are no farther away from any of us than one 
or two missed or unoffered opportunities or a slight restructuring or the 
prevailing conditions. The experiences of many suggest that one thin layer 
of skin can often make the difference. 

There are certain psychological and physiological phenomena that are 
rather clearly delineated in a recently published volume entitled, "The 
Disadvantaged Child". The publication is by Bernie Straub and Jerome 
Halmon, C 1967 series of Special Child Publications. Some references to 
this volume tend to characterize the disadvantaged child as one influenced 
largely by improper child rearing methods that often result in the extremes 
of maternal deprivation• which affects physiological growth and distortion of 
motor development, occasionally permanent impairment of personality form
ation and even death. They are also considered high risk babies, which 
are pretty much common among the poor. There is a greater rate of pre
maturity than there is in the general population. Much of this, of course, 
has resulted from inadequate prenatal care. And then, such children often 
are the offsprings of families who are given to what is considered "magical 
thinking", which more often not results from the feelings of helplessness 
and frustration that are occasionally dealt with by disavowing of the 
present set of facts or circumstances. A given example is not wanting that 
which we feel we may be unable to obtain. Also, another good example is 
the lack of acceptance of the unwanted pregnancy though the fact is evident. 
Another characteristic alluded to in this volume is the concept of dependency, 
such as striving for direct gratification of dependent needs and the relative 
inability to meet the needs of others; for example, those of a child. Child
ren from low class families are often affected by inadequate mothering rela
tionships because the mother is so overwhelmed by her own needs she feels 
incompetent or unable to meet the needs of the child. Sadly enough, there 
are those among us who are quite prone to suggest that such a mother "does 
not really care" what happens to a child. I would submit to you that t:his 
is often a serious miscalculation as it regards the poor .. Most poor 
mothers do have every bit as much concern for their child as mothers in 
better social-economic strata. Their expression of love might be far too 
seldom or it might be unique and different. However, their concern for the 
young is indeed there more often than not. 
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The disadvantaged child as an infant is felt to often fall victim to 
inadequate perceptual stimulation, resulting, perhaps, from being left in 
the crib for long periods of time with nothing but a depressing set of 
conditions and cracked walls to look and the absentee mother who is caught 
up in the demands of other children or responsibilities of the family that 
results in a level of neglect to the child. This often affects the process 
of selfawareness which is considered to be mediated through the differen
tiation of oneself from his environment. It can lead to retardation or 
distortion on the basis of perceptual as well as personality dysfunctioning. 
On the other hand, the slum child is said to live in a set of conditions 
with a lot of noise and with a lot of people coming and going and other 
such conditions as shouts and continuous operation of the TV, stereo, or 
other kinds of vocalizations and sounds as to result in his learning to 
block out certain kinds of stimuli. 

There are many other factors that affect the growth and development 
of the slum or the disadvantaged child from the psychological and 
physiological standpoint, resulting in unusual attitudes toward authority 
and dimunition of the development of verbal skills. Probably one of the 
more important characteristics developed of the lower class slum child is 
capability. Capability, of course, is a kind of survllival technique that 
the slum child develops as protection against violence of his environment 
just as he can block out noxious stimuli of his slum environment, he 
developes system of controls that can be applied for his own survival. 
He can usually play in heavily ·: tnivel'edJ streets, he knows how to deal 
with drunks, he knows how to deal effectively with the police at a very 
early age, and perhaps as important as anything, he developes strong 
perceptions about the establishment; and a lot of the time this results, 
of course, in his being diametrically opposed to the establishment or any 
arm of it. The school, more often than not is considered an arm of the 
establishment. 

I was asked to make mention of some of my experiences working in the 
Southeast Bronx, New York City, in the year 1963-64, while at NYU. It 
has been interesting to me that Dan Kroloff, like many others have prob
ably forgotten that this experience was four years ago now and the details 
of many of the things that occurred to me while working there are sort of 
dim memories other than the children which I do remember very vividly. 
Probably every bit as important as the contact I had with the largely 
Puerto Rican and Negro section there as a field work experience at New 
York University was the preparation we got prior to going to work in this 
high school of 3300 predominately slum population. 

The experience was supposed to be related to serving what we loosely 
call disadvantaged or slum children. As a member of a minority group my
self, I think probably I may have had some previous disposition toward 
wanting to help children quite like those with whom I was raised and those 
that I much of the time thought had great potential that far exceeded my 
own, only to find out upon achieving manhood that some of these same persons 
are no farther along than they were in the 30's or 40's, having been stifled 
or defeated by the establishment or the system. So, it is my own feeling 
going into this that there must be ways by which we can look at the set of 
conditions and determine ways by which to help people rather than to have 
this country go in want for undeveloped talent that is there! This, by 
the way, was the name of one of the more important seminar courses that we 
experienced, Problems of Undeveloped Talent. The upshot of the entire 
course was based on the fact that the use of the human cerebrum in per
forming mental tasks, academic or otherwise, of the nature common in our 



world today is but minimal in terms of the ability of this organ to cope with 
adaptive responsibilities of an exceedingly more complex world of the 
future. So, it would be assumed that mental processes, even in our so-called 
slow learner, (barring brain damage and other physiological disorders) should 
be developed well beyond what we are able to accompli~h today if we could just 
find ways to do it. We further assume that if this be true, that it. might 
be possible if we could manipulate environmental and other kinds of conditions 
for every child to achieve, let's say, 160 IQ. I certainly know that antennas 
will go up all over this audience with the mere mention of this great ana
chronism. But whether this be t:rue or not we proceed on this assumption that 
each child had the potential to develop, lets say 160 IQ. Now it is indeed 
amazing how one views his changes if you can trgly believe that this is in
deed a possibility providing significant persons in the lives of children; 
such as, counselors, teachers, parents and members of the extended family 
who are able to maneuver and manipulate environmental and other kinds of 
circumstances to the degree that a great part.of this phenomenon is indeed 
a possibility. 

Coupled with this somewhat questionable approach to dealing with dis
advantaged children was some extended sensitiv.ity training for personnel 
involved in this overall effort; training, of course, would lead to a 
greater awareness of ones needs, ones motives and how one communicates or 
comes through to others. This entire package resulted in our developing 
a kind of dedication or commitment to the idea that the impossible perhaps 
was possible. An ingredient that would certainly revolutionize public 
education today if we would establish this as an acceptable concept. Even 
in our own community we could hear the statements by professional educators 
suggesting that certain of our youngsters are so limited in their ability to 
jump through the hoops that we have set up for them that it is a waste:.of 
professional talent and time to even bother with "those kids." The lack of 
enthusiasm on the part of many of our educators who work with the disadvantaged 
to me is perhaps the most serious indictment of public education and the pro
fession. I would suggest that our entire educational establishment is guilty 
of neglect in this category for the following reasons: 

1. There is considerable evidence to support the notion::that is espoused 
by J. McVay Hunt in Tntelligence and Experience, which suggests that 
the degree to which we are able to regulate or govern the encounters 
of children with their environment will have a considerable amount 
to do with their development of intellectual processes. So we are 
saying, in effect, that if given a healthy set of equipment, most 
children can develop intellectual processes that far exceed those 
we are able to deve·lop under present conditions and efforts. 

2. There is little evidence to support the notion that there are racial 
differences in our children's abilities. 

3. Increasingly, studies suggest that teachers' expectations along with 
certain skills are major factors in the learning process for children. 

So it would seem that herein lies a challenge of the disadvantaged child 
to educators. I made reference some time back to the fact that we were all 
guilty or remiss in terms of the attitudes and feelings which we bring to 
dealing with the phenomena of the disadvantaged. I suggested also that in 
my own experience in New York City in dealing with this category that we made 
certain assumptions, be they valid or invalid; so the message that I would 
hope to bring to you today would be something like this. 
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It has been evident for some time that our teacher training institu
tions have not seriously addressed themselves until just very recently to 
the probelm of training teachers to serve the total population. More re
cently it was gratifying to learn that many of our institutions, including 
Drake University, have begun to design courses that focus on the problems 
of the disadvantaged. Certainly it is important to have the professional 
preparation of a teacher involve as complete an understanding as possible 
of the socio psychodynamics of the various sub-cultures of this and other 
metropolitan areas of this country. The myriad forces acting on the lives 
of these children; such as, law enforcement agencies, welfare agencies, 
the ghetto conditions in which many of our children live, the depressing", 
environment which communicates to the child that he is zero, the unemploy
ed male or absent males in his midst and the completely decimating physical 
surroundings in which he finds himself make this a different world, indeed, 
for him than for his middle-class counterparts. Having been raised in 
this city within one block of Slinker School, I would suggest to you to 
drive casually through this most depressing neighborhood with its dilapi
dated housing and its foreignness to what most of us are accustomed to 
seeing when we get up in the morning. Now take a child who sees this 
kind of situation in the morning or wakes up to view the dirt roads of 
our southeast bottoms, or the impacted situation in the area of our Forest 
Hills or Walnut Hills area, add to this the condition of being black and 
therefore different, again think in terms of the meals composed of commod
ities from the welfare office and one has a different kind of child than 
that for whom he is trained to teach in the traditional teacher preparation 
program. Numbers of these children in schools result in the labeling of 
schools as being a target school or undesirable school as opposed to the 
good and more acceptable institutions of the farther reaches of the city. 
So I would submit to you that everything about the life of a child in these 
conditions communicates to him and to those who serve him that the cause 
is indeed a lost one and he is not likely to result in anything of real 
worth. One can easily be lead to believing that those who inhabit this 
kind of situation live under such conditions almost deserve what they have 
because "if they were really initiative, they would pull themselves up by 
their boot straps and both escape the conditions and resolve a certain amount of 
their difficulties. I would submit to you the Horatio Alger conditions 
of some years past are no longer in existance and that the pulling of 
oneself up by ones bootstraps is indeed a much more formidable task today 
than existed a generation or more ago. In addition, I would submit that 
the condition of race merely compounds the difficulty of the situation. 
This unaccepting world in which we place this child can be often rein-
forced by an unaccl'!pting teacher or an unaccepting school. Probably one 
of the most depressing remarks I have heard in my years in this city as 
an educator was from a school principal who told me that our children do 
pretty well considering conditions under which they live and who they are. 
The statement, of course, had a measure of truth in it, but it also commu
nicated to me that no more was expected of these children than they were 
presently able to obtain under the existing circumstances at that school. 
It communicated, indeed, a lack of commitment to intervene and meaningful 
ways that would reverse this cycle of poverty anddeprivation for these 
children who so desperately need to break this cycle. It omitted the 
desire to involve the families of these children 'to the extent that we 
need to in order to reinforce the efforts of the school and the home to 
the degree that is vitally necessary. And more important, it suggested 
to me on one hand a lack of acceptance of the fact that little was to be 
expected of them. Needless to say, it is little enough to condemn the 
educator, but more especially important that we c_ondemn the system which 



allows any of us to look upon human beings as not deserving the best of 
our efforts and the highest of our expectations. 

So it would seem that it will become increasingly the responsiblity 
of our teacher training institutions to suffici~ntly prepare the beginning 
and in-service teachers to understand the dynamics of the ghetto and to 
understand the culture of poverty to the degree that we can enlist teachers 
to address themselves seriously to this problem with a Peace Corps type of 
commitment thltt is so vitally necessary to its solution. Teachers need 
sufficient support and preparation from the college and public school level 
to make a meaningful impact on this problem. Secondly, the public school, 
from the Board, Superintendent, administration, on to the beginning teacher, 
must be c@mmitted to this notion that meaningful change in the lives of 
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children is possible as '"ell as vitally imperative. There"a"Ji' di·necli,iohjl for cc 

some groups in the East to take the public schools away from the wilderness. 
It is their feeling that the lack of genuine concern on the part of the 
establishment as it regards the disadvantaged and ghetto child has resulted 
in a decimating effect on that child's desire for education and his ina~ility 
to acquire it. Indeed the notion of equality in educational opportunity to-
day is one of the more vital issues of our time; and for us as educators, it 
is important that we recognize that there are many who question the ability 
of the schools to provide quality educatfuon for all. Black Power! What 
youngster wouldn't want a .. power.do:oncept? 

It is indeed interesting that this whole category of children has 
gone largely unnoticed by professional teacher organizations as have the 
federally sponsored programs, designed to meet special educational needs 
of these children. It would seem quite appropriate that the professional 
organizations would begin to pick up the challenge of the disadvant'aged to 
the degree that they would charge memberships with the responsibility of 
attacking and resolving this problem in public education. This would seem 
imperative in response to those who question our ability to seriously meet 
the challenge of the disadvantaged. 

Since this conference is concerned with guidance services for these 
children, I should make mention of the fact that the role of the counselor 
as it relates to the disadvantaged might indeed be a changing one as it 
relates to this category. I would submit to you that the counselor who 
views himself as providing college information and scheduling courses for 
college bound youngsters has hever been appropriate for the disadvantaged. 
He might find himself of much greater service to both teachers and students 
if he could become more seriously concerned with the SijlJle forces· alluded 
to earlier in this message that affect the lives of these children and 
the limited opportunity structure that faces them, both within and without 
their own environment. Secondly, they might be of greater service by plan~ 
ning and providing in-service institutes and meetings for teachers concerned 
with the dynamics of the disadvantaged, acting not as an authority but as a 
resource for these sessions. Thirdly, rather than sitting in his office 
and practicing what can often be seen as low level psychiatry, it may be 
worth it to do a little.· home visiting and become niore familiar with the 
parents of children who do not come before their tenth grade conference. 
Fourth, and perhaps as important as any, is the expanded development of the 
group conference involving psychological, social work, instructional and 
guidance services. It has been my experience to find that the role as 
counselors we too often spend most of our time talking to other counselors 
rather than applying the inner disciplinary approach to the resolut!Lon of 
problems. 
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In conclusion, I would like to offer the following suggestions, perhaps 
in the form of a challenge to us all today. First, I sincerely believe that 
we as educators must explore new concepts in education in the use of para·u 
professionals for home visitation and total involvement in neighborhood 
people in the educative process, not in menial roles, but in meaningful roles 
to demonstrate our increased and continuing concern for children in all 
categories. Secondly, we are indeed in search of more educators who want to 
seek the target population or disadvantaged population and be adventurous 
enough to explore new ways of serving people in general and children in 
particular. We need more expansion on the team teaching approach and the 
use of programmed material and much innovation in methodology. I have long 
felt that there is nothing sacred about: a 1 to 15 or 1 t:o 30 pupil-teacher 
ratio. So it would seem that all of us as counselors and teachers must be
gin to redefine our roles in terms of how to get the job done rather than 
reinforcing our firm grip on the past and being concerned about not rocking 
the boat, Three, and eve.ry bit as important as any of the others, is the 
demand for greatly expanded in-service opportunities for teache.rs. The new 
Educational Professions Development Act will certainly move us rapidly in 
this direction but it is my sincere hope that we as educators, counselors, 
psychologists, social workers and others will begin to employ more fully 
the inter disciplinary approach or mix as its often calle.d, rather than 
this old business of elementary separated from secondary, psychological 
separated from social work and professionals separated from paraprofes·· 
sionals. There is certainly enough work of a monstrous task to demand the 
talents of all who wish to help. Thank you and good-day. 



~ VIEWS _O_N 'CURRENT· TRENDS ·_IN_ ·:::.GU:::.;l:::·D;;:;AN=CE:::. 

Stuart C. Tiedeman 

While it is difficult (and dangerous!) to attempt to predict what "will be" 
in the area of guidance and counseling, the following trends and conditions give 
us a few clu·es as to "what's in the offing - (in some cases far away; in others 
just around the corner) 11

• 

l. Guidance will become a bigger and more "respectable" part of the total 
educational enterprise as more people recognize the critical need for counseling 
to help youth adopt to and live with a rapidly changing world. 

2. Counseling and guidance will be better integrated with other school services 
and program, i.e., psychological, social and health services; special education 
for the gifted and the handicapped; etc.--to create a genuine pupil personnel 
services teamo 

3. Certain counselors in each school or school system will be given responsibility 
as "specialists" or consultants in specific areas, such as career counseling 
and educational counseling, in which the rapidity of change and the large amount 
of material that must be "mastered" makes it extremely difficult, if not 
impossible, for every counselor to "keep up". 

4. There will be a sharper and more realistic definition of the role and function 
of the school counselor to differentiate him more clearly from the social 
worker, the psychologist, the psychemetrist, the teacher, and the administrator 
(not to mention the secretary, the cler~ the substitute teacher, and the 
custodian!). This will lead to a more effective and efficient use of the 
counselor's professional skills. 

5. Potential counselors will be more carefully selected and more adequately 
prepared for their jobs by: 

(a). application of more refined selection procedures; and by 
(b). increasing the breadth as well as the depth of the counselor education 

program to include more psychology, sociology, anthropology, child 
development, and. economics. These changes, plus more time devoted 
to practicum and internship experiences, will require acminimum of 2 
years of graduate work before full certification for counseling is 
achieved. Counselors will need to "know more" about things in order 
to do their job effectively. More stress will be placed upon the 
"why" and upon the "how" of counseling. 

6. Counselors will be expected to have or acquire on-the-job experience in business 
and industry to make them more effective in providing job assistance to the 
non-college bound youth, the deprived, the handicapped, and the disadvantaged. 

7. More occupational information will be made available specifically for girls, 
the handicapped, and the disadvantaged. Occupational materials will be made 
more usable by improving its "readability", its interest and its relevance to 
various groups and individuals. 
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8, More use will be made of counselor aides, group activities, computers, 
data processing, and electronic information retrieval systems to free the 
counselor from busy work and give him more time to practice his profession-
counseling! 

9, '!:'he junior high school age student will be recognized as having special, unique 
guidance needs, thus giving rise to a junior high school guidance program which 
will more adequately 11 fi t" the requirements, needs, problems, and goals of the 
pre and early adolescent. 

10. It will finally become obvious to all concerned that merely employing counselors 
in a school does not make a guidance program, It requires total involvement 
of teachers, students, administrators and other specialists to develop the 
necessary philosophy, guidelines, and goals to make it function effectively. 

lL Guidance will continue to move both "up" and "down" the educational ladder-
into the elementary school (or even below) and into the area of adult education, 
Retirement counseling will come into its own. Pre-school programs will 
utilize the elementary guidance staff as part of a team of psychologists, 
social workers, nurses, pediatricians, dentists, and allied professional 
workers, to examine incoming pupils, seeking indications of potential difficulty 
in physical development, social adjustment, perception, and readiness for 
learning. Parental (family) counseling will take on greater significance, 
as the school and the home become more intimately involved in the total guidance 
of the child. 

12. Diagnostic techniques will be refined and more use will be made of them in 
the primary grades for early detection of incipient problems. 

13. Greater efforts will be made, through research, to "prove" that guidance and 
counseling are necessary and effective in helping the school achieve its 
overall objectives. 



INSTITUTE CONCLUSIONS: 

1. Counselor's role includes providing services to every area of ex
ceptionality. Without exception - each speaker emphasized the fact 
that every child is entitled to these services. 

2. It is concluded that guidance personnel should play a direct role 
'between the student and other pupil personnel workers. Some of the 
effectiveness of the services is lost if the counselor refers but 
fails to remain the active agent in the case. This position is. due 
in part to the fact that guidance personnel remain in the school while 
other pupil personnel workers may be itinerant. 

3. Gu~dance workers need to know, relate to and work directly with the 
various community agencies set up to serve handicapped children. To 
the degree that these relationships are effectively developed - will 
the counselor find their services helpful in meeting the guidance needs 
of all students. 

4. There was general agreement among both the presenter and the part
icipants that needs of the handicapped students could be identified. 
There were obvious differences in how and to what extent it should 
be done. Some common understandings may have been retarded because 
dialogue was discouraged. 

5. Every presenter offered ways for improving and adopting guidance 
services to the handicapped person. This total acceptance of guidance 
by the other disciplines may have a shoe~ to some. There appeared to 
be a romance flaring where only a dialogue was thought to be develop
ing. It would appear from the remarks made that the model program 
develops - that the counselor will be directly and centrally involved 
in the services provided the handicapped child in both the school and 
the community. 

OTHER CONCLUSIONS AND REFERENCES 

6. Guidance training institutions need to review their requirements to 
encourage gr-eater counselor understariding 1.and ·f!Oinpet?n<;i6s; in: 
a. bread'ths and depths of the various areas of exceptionality. 
b. referral agencies and how to deal effectively with these helping 

organizations. 

7. The team work concept needs to be expected, encouraged and practiced 
at every opportunity so it becomes fact rather ~ fantasy. 

8. Though the guidance and educational needs are being met for many 
children - there are still thousands in Iowa who are not having their 
needs met as well as the group expects. This is to say the job is 
well started but needs to grow, become better perfected and directed 
downward to the elementary and preschoo 1 level..·· 

9. Parents of the handicapped need guidance before the child is of school 
age and certainly as he progresses in the educational system. Much 
parental counseling is indicated here. 
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10. Organizations and service agencies are willing and anxious to offer 
guidance to handicapped children through the school. Understanding 
the working relationships, personnel shortages and job load may pre• 
vent effective guidance practices. 

11. Schools have the responsibility to help each child (student) to take 
his next step foreward. 



A P P E N D I C E S . 
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INSTITUTE AGENDA 

MONDAY FEBRUARY 12 

Registration - Administration Building, Drake University 
Opening of Institute -- Mr. Dan Kroloff 
Greetings -- Dr. Alfred Swartz, Mr. Drexel Lange, Mr. Richard Fischer 
Purpose of Institute -- Dr. Howard Traxler 
Guidance Programs in Iowa -- Mr. Giles Smith 
Present and Future 
Luncheon - Solar Room - Hubbell Dining Hall 
The Team Approach--Fact or Fiction -- Mr. Paul Vance 
Pupil Personnel Services and Its Relationship to the School 
Guidance Program -- Mr. Drexel Lange, Chairman 

Psychological 
Social Work 
Health 
Speech & Hearing 
Remedial 

Coffee 

Mr. Frank King 
Mr. Larry Pool 
Mrs. Fay Cleary 
Mr. J. J, Freilinger 
Miss Lucretia Story 

Referral Agency Services and Their Relationship to the School Guidance 
Program -- Mr. Jerry Starkweather, Chairman 

Rehabilitation 
Employment 
Welfare 
Community 

TUESDAY 

Mr. Harlan Watson 
Mr. Ed Kelley 
Mr. Ross Wilbur 
Mrs, Marguerite Cothorn 

FEBRUARY 13 

Breakfast - Middle Dining Room, Holiday Inn South 
A Parent 1 s View in Providing for the Academic, Social and Vocational 
Needs of His Child -- Mr. & Mrs. Larry Hutchison 
Identification, Characteristics, and Guidance Needs of Handicapped 
Pupils -- Mr. Frank Vance, Chairman 

Emotionally Disturbed Dr. Beth Stone 
Specific Learning Disabilities Mr. Frank King 
Physically Handicapped Mr. Don Pickering 

Coffee 
Mentally Handicapped -- Mr. James P. Ziolkowski 
Luncheon - Middle Dining Room 
The. Challenge. of the Disadvantaged Pupil -- Mr. James Bowman 
Who Is He? 
Group Work (Assigned) 
Buzz Session 
Dr. Howard Traxler, Chairman 
Mr. Drexel Lange 
Mr. Frank Vance 
Mr. Giles Smith 
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1:45 
2:30 

WE D N E S D A Y, FEBRUARY 14 

Announcements -- Mr. Dan Kroloff 
EKamples of Guidance Programs -- Report from the field 
Coffee 
A Model Guidance Program -- Guidance staff 
luncheon - Middle Dining Room 
The Need for Vocational Education for Handicapped Pupils -
Mr. Dan Kroloff 
Current Trends in Development of Guidance Services in Elementary 
and Secondary Schools -- Dr. Stuart Tiedeman 
Conclusions and Summary -- Dr. Howard Traxler 
Adjournment 
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SCHOOL ADMINISTRATORS 
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Keosauqua, Iowa 

Leonard Crawford 
305 North Lincoln 
Mt. Ayr, Iowa 

John Dulin 
804 Brookside Drive 
Audubon, Iowa 

GUIDANCE PERSONNEL 
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John Adams Junior High 
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Marshalltown, Iowa 
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3905 - 83rd 
Des Moines, Iowa 
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Institute Trainees 

Van Buren Community 

Mt. Ayr Community 

Audubon County 

Mason City Community 

Marshalltown Community 

Saydel School 

Davenport S~hools 

Clarinda Communi~y 

Ida Grove Community 

Davenport Community 

Bremer County 

Sioux City Community 

Centerville Community 



William Pratt 
216 Glen Drive 
Iowa Fa Us , Iowa 

Dallas Hannah 
R. R. lfl 
Corning 3 Iowa 

Charlene Linderwell 
712 First Street S.E. 
Independence, Iowa 

James Me Nea 1 
1129 Duff 
Ames, Iowa 

Mary Veline 
Osage High School 
Osage, Iowa 
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Robert Meir 
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Iowa Falls Community 

Corning Community 

Independence Community 

Ballard Community 

Osage Community 

Marshalltown Community 

Iowa Falls Community 

Adel Community 

Muscatine-Scott Counties 

Story County 

Joint County School System 

West Des Moines Schools 

Des Moines Public Schools 

Polk County School System 

Polk County School System 



Melvin Newton 
807 South Sixth Avenue W. 
Newton, Iowa 

Richard Nystuen 
903 Washington Street 
Cedar Falls, Iowa 

Guy Olson 
Court House 
Allison, Iowa 

Wendell Osorno 
logan Apts. 1!8 
Humboldt, Iowa 

Miss Claire Powell 
620 East Tenth Street 
Spencer, Iowa 

Rex Shaffer 
305 Second Avenue S.E. 
Cedar Rapids, Iowa 

Blaine Shupe 
Bedford High School 
Bedford, Iowa 

Kenneth Smith 
ll07 State 
Guthrie Center, Iowa 

Russell 0. Smith 
Fairfield, Iowa 

Charles Valley 
1100 Madsen Avenue 
Webster City, Iowa 

Gerald Van Arkel 
1011 Crest Drive 
Creston, lbym 

Norman Ashby 
1221 Pierce Street 
Sioux City, Iowa 

Arnold Paulsen 
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Cedar Rapids, Iowa 
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Newton Community 

Cedar Falls Communi):y 

Butler-Franklin Counties 

Humboldt Community 

Spencer Community 

Linn County 

Bedford Community 

Guthrie Center Community 

Van Buren Community 

Webster City Community 

Creston Community 

Sioux City Community 

Cedar Rapids Community 

New Hampton 





TRAINEE RESPONSE 

The following areas are ranked in order as indicated by the trainees 
for implementing ideas and plans to improve guidance services for the handi
capped pupil in their respective educational setting: 

1. Develop a team effort to meet the needs of the handicapped pupil. 

2. Plan in-service training programs for administrative and instruc
tional staff in understanding the handicapped pupil. 

3. Investigate and locate referral agency structures and the services 
they provide within their geographical location. 

4. Communicate more with parents for the purpose of interpreting 
needs of their handicapped child. 

5. Develop a referral agency handbook. 

6. As a guidance counselor, concentrate on improving one's personal 
philosophy and objectives toward providing better guidance services 
to •the handicapped pupil. 

7. Suggest a school planning committee for better guidance services 
and programming. 

8. Strive toward improved identification and evaluation of the needs 
of handicapped pupils. 

9. Encourage and provide directions for guidance personnel to communi
cate with other personnel who can provide assistance. 

10. Develop and locate materials for guidance counselors in order to 
assist them in working with handicapped pupils., 

11. Promote information programs to improve the image of the handi
capped pupil in eyes of the school administrator, instructional 
staff, and general public. 

12. Utilize the knowledge of the Department of Public Instruction 
staff to evaluate and to provide directions. 

13. Encourage and relate to elementary guidance. Finding out the needs 
of handicapped pupils early. 

14. Promote the employment of proper personnel in the pupil personnel 
structure. 
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COMMUNITY SOCIAL SERVICES RELATED TO REHABILITATION 

Classified by Use in Restoration and Adjust~ent Processes 

A Check List 

Types of Service Processes of Restoration and Adjustment 

CORRECTION 

Court social services 

Probation 

Parole 

Protective after-care 

EDUCATION 

Formal education 

elementary 

secondary 

technical 

higher 

School social work 

School guidance 

Health services 

EMPLOYMENT 

Job finding 

Employment counseling 

Psychological testing 

Vocational rehabilitation 

Job engineering 

Placement and follow-up 

HEALTH 

Physical health (in-patient 
and out-patient) 

Dentistry 

Medicine and surgery 

Nursing 

Occupational therapy 

Physical 
Adjustment 

X 

X 

X 

X 

X 

Social 
Adjustment 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

Vocational 
Adjustment 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 
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Types. oJ Service 

HEALTH (cont.) 

Orthotics-Prosthetics 

Physical therapy 

Mobility instruction 

Speech pathology and 
audiology 

Social work 

Casework 

Mental health 

In-patient 

Nursing 

Psychiatry 

Psychology 

Social work 

Therapeutic recreation 

Other hospital services 

Out~patient: Community 
mental health 

Private practice of 
psychiatry 

Treatment tenters 

Clinic services 

After caie centers 

PUBLIC HEALTH 

Treatment facilities and 
convalescent and nursing 
home care 

HOUSING 

Residential facilities 

Housing for those with 
special disabilities 

Housing for the aged 

Processes of Restoration and Adjustment 

Physical 
Adjustment 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

Social 
AdJustment 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

Vocational 
Adjustment 

X 



T:iJ~es of Service Processes of Restoration and Adjustment 

Physical Social Vocational 
Adjustment Adjustment Adjustment 

HOUSING (cont.) 

Public facilities for use of 
the disabled (schools, 
theatres, stores, etc.) X X 

SOCIAL WELFARE1' 

Child welfare 

Adoption services X 

Crippled children 1 s 
services X X 

Foster home placement X 

Maternal and child health 
services X X 

Protective serVice X X 

Residential treatment X 

Homemaker and housekeeper 
service X X 

Public assistance 

Aid to the blind X 

Aid to the disabled X 

Aid to families with 
dependent children X 

General assistance X 

Medical assistance X X 

Medicaid--Title XIX X X 

SOCIAL INSURANCE 

Health insurance for the aged 
(Medicare) X X 

Old-age survivors and disability 
insurance X 

Public employees' retirement X 

Railroad retirement, unemploy-
ment, and disability X 

Temporary disability insurance X X 

Workmen 1 s compensation X 

'i"To varying degrees the services lis ted under "Health," above, are offered in 
conjunction with these social welfare services. Social casework or group work is 
usually offered in conjunction with all of them. 
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BUREAU OF LOCAL ADMINISTRATION 

George W. Shove, Chief 
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Harry White 
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